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ABOUT THE ISSUE
This special issue was planned in 2020, at the beginning of the Covid-19 pandemic. Then,
as now, the economy was on uncertain ground. As in the aftermath of the 2008 recession (Colander et al., 2009; Neumann, 2010, 2012), the Covid-19 pandemic forced a reevaluation of both economic policy and the efficacy of economic education. The convergence of
COVID-19 and the murder of George Floyd brought greater attention to the need to reform
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economics from the inside out, as described by William Spriggs (2020) in his Open Letter Is
now a teachable moment for economists? Economics is one of the least diverse professions
and fields of study in the United States and Canada (Banks et al., 2005; Cook & OpokuAgyeman, 2019; Dhuey, 2021; Dolar, 2021; Fleisher & Schoder, 2017; Grant & Parkinson,
2016; Hamilton, 2020; Opoku-Agyeman, 2020; Spriggs, 2020; Weingarten, 2020). To put it
in perspective, on May 23, 2022, Dr. Lisa Cook became the first Black woman to serve on
the Federal Reserve Board of Governors in its 108-year history.
I have increasingly come to understand that the foundations of economics’ epistemologies and practices are built upon white settler notions of production (Du Bois, W. E. B.,
1935), with extraction, debt and dispossession (Neale & Vincent, 2017; Park, 2016; Sassen,
2014)being the primary mechanisms of coaxing “value” out of “resources” (Haiven, 2017;
Jobson, 2020; Leiman, 2010; Tuck et al., 2014). These practices, in turn, do the greatest harm
to those the State has made most vulnerable. Donald (2019) encourages “the articulation of a
new story that guides us to live on more ethically relational terms with humans as well as our
more-than-human-relations” (p. 121). Incredible work is being done by scholars of color
in the field of economics (W. Darity et al., 2018; Hamilton et al., 2015; Pouncy, 2002a). The
Sadie Collective, Decolonzing Economics https://d-econ.org/, The Review of Black Political Economy, and the National Economic Association (NEA) are excellent resources. I am
particularly drawn to the work of Nina Banks (2020) who offers an exciting reconceptualization of “foundational” concepts like the circular flow model while also offering social
studies educators a way to see Black women’s community activism as not only civic but
economic-as the production of value. My hope is that this issue can be a starting place for
seeking out new stories (Shanks, 2018) and to alert us to the fact that such stories exist in
the first place.

NEOCLASSICAL ECONOMICS
Neoclassical theory is a term you will encounter in these texts. You might not know the
word, but you very likely know the theory. Neoclassical theory is what undergirds K-12
and early collegiate economics education. It is considered not just mainstream but so mainstream that it has become simply “economics.” Thus, what is taught under the term “economics” in schools is really neoclassical economics. However, most economists who ascribe
to this theory will not refer to themselves as neoclassicals but simply as “economists.”
Economics is an incredibly persuasive discourse, and its power lies in its ability to both
appear as value-neutral (Varoufakis, 2017) and legitimize every aspect of civic and social
life, including public education (Clough, 2018; Earle et al., 2017; Kwak, 2017). In these
neoliberal discourses, success is conceptualized as the ability to work within given structures for the health and prosperity of the market (Arnsperger & Varoufakis, 2006; Council
for Economic Education, 1997; Marglin, 2012). As Donald (2019) puts it, “formal education
today is largely guided by curriculum mythologies predicated on the assumption that liberal
market ideology is the key to human freedom and happiness” (p. 108) and that “youth are
trained to believe that their emerging identities as human beings are directly connected to
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neoliberal market logics and consumerism as a necessary lifestyle choice” (p. 113). Currently, neoclassical theory, which is centred on the individual rather than the structural,
is often the only paradigm taught in K-12 and university-level economics. Thus, we must
consider how well-equipped our economists, economics educators and our students are
to think outside the mainstream neoclassical paradigm (Adams, 2022; Earle et al., 2017;
Graupe, 2019; Pouncy, 2002a, 2002b; Shanks, 2018).
Neoclassical economics is derived from a paradigm shift in economic thinking that took
place in late nineteenth-century Europe. At that time, economists were becoming less interested in production and more interested in consumption. The classicists like Adam Smith
and David Ricardo and even Marx saw a commodity’s value as related to its use-value and
the living and dead labor used to create it. In the late nineteenth century, marginalists, or
early neoclassicals, saw value as subjective. Value did not precede the commodity but was
determined by the consumer’s desire, utility (happiness/satisfaction), and the relationship
between supply and demand.
The neoclassical narrative takes scarcity as its starting point. Resources are both scarce
and made scarce by humans’ unlimited demand(s). Therefore, people have to make decisions about how to use resources. Supply and Demand influence, and are influenced
by, prices of available resources. The law of marginal returns posits that as consumption increases utility, or satisfaction, of consuming one more unit decreases. Over time,
economists like Paul Samuelson have sought to quantify and predict consumer utility, turning economics into the mathematized science we recognize today (Mccloskey, 1983; Weintraub, 2002).
Finally, neoclassical theory takes a seemingly egalitarian view in that all individuals are
economizers because everyone (allegedly) faces scarcity despite wildly different incomes,
access to resources and wealth (Hunt & Lautzenheiser, 2015). Neoclassical economics is
not race or value-neutral. Race and racism is often ignored or viewed as “exogenous” to
a process, that is, as an outside actant (Fine, 2016; Spriggs, 2020). LaGarrett King and
Shakealia Finley (2015) provide an excellent analysis of neoclassical theory in economic
education (Shanks & Hall, 2020; Vickery et al., 2015). For more on neoclassical theory see
Weintraub’s entry in the Econlib Encyclopedia https://www.econlib.org/library/Enc/Neocl
assicalEconomics.html. Exploring Economics https://www.exploring-economics.org/en/o
rientation/neoclassical-economics/ describes various paradigms in greater detail.

THE ARTICLES IN THIS ISSUE
When conceptualizing this special issue, I wanted to include scholars whose work might
not be readily acknowledged as “economics education”. The last thing I wanted to do was
to repeat and rehash the past. I hope that this issue can expand our thinking about what
economic education is and what it can and should be. The authors in this issue immerse
us in a world of economic education and policy that is contentious and critical—far from
the consensus-oriented approaches used in mainstream scholarship. Neil Shanks, who is
widely recognized for his groundbreaking work in economics education, introduces read-
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ers to issues in economics education by utilizing various definitions of crash. The articles have important insight into civic education and issues. For example, Amelia Wheeler
and Chantelle Grace take up the issue of reparations. Reparations consist of three parts;
acknowledgment, redress and closure for a grievous injustice (W. A. Darity & Mullen, 2020).
Reparations are monetary, but they are also about eliminating disparities in wealth, income,
education, health, sentencing and incarceration, political participation, and subsequent
opportunities to engage in American political and social life” (p. 3). Economic education is
contentious. Sandra Delgado provides a short history of economic education reform movements at the university level. These movements provide a model of civic engagement but
also preview the (hopefully) changing economics education our students may experience
in college and, moreover, what the high school curricula could someday become. Drawing
on work with high school students, Tadashi Dozono conceptualizes a “democratization of
economics knowledge” grounded in disciplinary knowledge and skills in students’ communities.”
The articles here provide just a snapshot of larger conversations in economic education.
The authors have generously responded to educators’ questions about how their work might
be taken up in the classroom. I appreciate the authors’ willingness to offer their contributions to this special issue and for their patience as we got the issue off the ground.
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